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Preliminary information

» The Bologna Process is a voluntary, intergovernmental process between European member states

The aim of the Bologna Process is to improve mobility, competitiveness and quality of HE through comparable,
compatible and coherent HE systems

» As such, the Bologna Process has focused on building technical tools and overarching frameworks

« These technical tools brought political change, based on the paradigms they were created.

« The combination of political vision and technical tools created the ‘Bologna acquis’, heavily influienced by
European-level stakeholders



Inclusive, innovative,
interconnected
EHEA

Academic freedom
and Integrity,
institutional
autonomy, student &
staff participation,
public responsibility
for and of HE

Inclusive, green,
balanced student
mobility.

ESG, Eurcpean
Approach for QA of
JP, ECTS, QFs,
automatic
recognition

EHEA Principles

Core Political
Objectives

Fundamental
Values

Mobility

Tools

European
Higher
Education Area

3)




Developing horizontally and vertically

The Bolegna Process: from Sorbonne, 1898 1o Paris, 2018
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For adoption in lasi-Chisinau Ministerial Conference (26-27 May 2027):

Revised Standards and Guidelines for Quality Assurance in EHEA

Revised European Approach for the Quality Assurance of Joint Programmes
Revised ECTS User’s Guide

2027 Bologna Process Implementation Report

Action Plan on Internationalisation and Mobility

First monitoring exercise of the six fundamental values
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Key Commitment 1

Implement a three-cycle system of programmes and degrees, based on learning outcomes and the European
Credit Transfer and Accumulation System (ECTS), compatible with the overarching qualifications framework of
the EHEA (QF-EHEA);

Tools:

» ECTS User’s Guide

« (QF-EHEA

« Dublin Descriptors

* Diploma Supplement

Topics of interest:

* Short-cycle higher education;

» Micro-credentials;

* Permeation between HE and VET;

* Proper use of LO’s

* Multiple purposes and use of the qualifications frameworks by the stakeholders;

* Countering diploma and accreditation mills, fraudulent qualifications and academic cheating services,



The Dublin Descriptors

The Dublin descriptors were built on the following elements:

#» knowledge and understanding;

> applying knowledge and understanding;

» making judgements;
» communications skills;
# learning skills.

Integrated in QF-EHEA

Dublin Descriptors Bachelor level

Knowledge and
insight

Applying knowledge
and insight

Judgement

Communication

Learning skills

Has demanstrable knowledge and understanding of a discipline that builds on and exceeds the level
achieved in secondary education; usually operatas at a level where, with the support of specialised
manuals, there are some aspects that require knowledge of the latest developments in the field of
expertise.

Is able to apply his knowledge and insight in such a way that it shows a professional approach to his work or
profession. and also has competencies for drawing up and deepening arguments. and for salving problems

in the field of expertise.

Student is able to collect and interpret relevant data (usually in the field of expertise) with the aim of
forming an opinion that is partly based on weighing relevant soclal, sclentific or ethical aspects,

|s able to communicate information, ideas and solutions to an audience consisting of specialists or non-
specialists,

Has the necessary learning skills to enter into a follow-up study that presupposes a high level of autonomy.



ECTS User’s Guide

ECTS Users’ Guide




ECTS User’s Guide - The programme profile

The profile presents the distinctive features of the programme. It indicates the field(s) of study (which may be expressed in ISCED-F
codes), the level of the programme, the main focus, the key learning outcomes expected on completion, the learning environment
and the main learning, teaching and assessment activities.

An effective programme profile will make it clear to students and stakeholders what generic and subject specific competences will
be developed and the employability potential of the programme

Competence means ‘the proven ability to use knowledge, skills and personal, social and/or methodological abilities, in work or
study situations and in professional and personal development’. In the context of the European Qualifications Framework,

competence is described in terms of responsibility and autonomy’ (Recommendation 2008/C 111/01). Competences can be generic
or subject—specific.

Learning outcomes express the level of competence attained by the student and verified by assessment. They are ‘statements of
what a learner knows, understands and is able to do on completion of a learning process’ (lbid.). They are formulated by academic
staff, involving students and other stakeholders. In order to facilitate assessment, these statements need to be verifiable.



ECTS User’s Guide - Formulating LOs

The learning outcomes should adequately reflect the context, level, scope
and content of the programme:

- succinct, not too detailed, mutually consistent, easily understandable and verifiable

- achievable within the specified workload, linked with appropriate learning activities, assessment methods and assessment
criteria.

- Experience suggests between 10 and 12 LOs/study programme and 6-8 LOs/course, which coherently progress and contribute to
the LOs of the study programme (matrix)

- Written with active verb + outcome (object/skill) + how is it demonstrated

E.g.: graduates explain the interlinks of hardware-components by applying up-to-date scientific terminology

Allocation of ECTS: 25-30 hours/credit (total student workload). Fine-tuning through a priori/a posteriori methods

Supporting documents: course catalogues, learning agreements, transcript of records



Flexible learning — definition and rationale

Flexible Learning = learning process free from the
constraints of time, place, and pace, where a
learner can choose entry and exit points,
learning activities, assessment modes, and
educational resources (Naidu, 2017) ", N\ -

Flexible Learning Pathways = Entry points and re-
entry points at all ages and all educational levels
, strengthened links between formal and non- E::i?r:;
formal structures and recognition, validation
and accreditation of the knowledge, skills and
competencies acquired through non-formal and
informal education (UNESCO, 2015)

Source: Universities UK, 2016.



Learning and Teaching and SCL

The use of LOs was determined as essential also for promoting
student-centred learning

SCL as a pedagogical paradigm has been embraced in BP since 2007,

developing its own understanding (in 2015 also included in ESG)

Student-centered learning as a meta-concept involving a change in

pedagogy (first level), the learning environment (resources, content,
pace), and institutional culture/approach (third level), leading to
student agency

Part of a wider topic in EHEA on L&T commitments, including National
Recommendations focused on flexibility, lifelong learning, teacher

training, parity of esteem with research etc, innovation in L&T

ECTS + ESG + QF guide how & to what extent to be flexible

peer-to- inguiry-

peer based
learning

learnitg

praject:
HIGH IMBACT CLASSROOM baced

leaming

technbgues: Think - poir-shusr,
“four coeners”, gamefimudation,

self- technology RLC, chat My i e
regulated supported questions, presentation, jigsaw,
. learmin rolé phay, spoed dating. o now,

learning ATING prees instruction, min! lecture pls

activity, quick write, journaling.
discussion

INNOVATION CULTURE" bold

INSTITUTIONAL COMMITMENT shallow

INSTITUTIONAL COMMITMENT: deep

INMOVATION CULTURE: canvenhonsal

Steele and Rickards 2016



Transversal skills - OECD and UNESCO

TRANSVERSAL SKILLS
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Different learning environment

eCampus Ontario, 2024



Key commitment 2 - Recognition

Framework for international recognition in the European Region:

International recognition

in the European Union

education labour

Academic Professionatl
Emploler

decides

Regulated

National leaislatio o
NGional tegisiation profession?

Lisbon

Recognition

Convention




1)

2)

3)

4)

5)

The Lisbon Recognition Convention

Overarching Principles:
applicants have right to fair assessment;
there is recognition if no substantial differences can be proven;
legislation or guidelines encourage comparing of learning outcomes rather than
programme contents;
in cases of negative decisions the competent recognition authority demonstrates the
existence of substantial difference;

applicant's right to appeal of the recognition decision.



The Lisbon Recognition Convention

Figure 2.12: Principles of the Lisbon Recognition Convention in national legislation, 2022/2023

" | o e
st SRR

-

All five LRC pninciples
. specified in national legislation

Four of the principles
specified in national legisiation

One to three of the principles
specified in national legislation

Mane of the principles
specified in national legisiation

@® 0
®uw _ . : Data not available
ou 7.0 e
_} Wl \J"‘...- \
®sv
®
4
o |/ gl :

Source: BFUG data collection.

F& unesco

THE IMPLEMENTATION

| THE IMPLEMENTATION |
OF THE LISBON RECOGNITION
CONVENTION

Maondioonig mepor

)



Official Guidance

The European
Recognition Manual
for Higher Education

Institutions EAR manual
. 2023
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V.

Legal bilateral and
multilateral
agreements;

Legally binding
unilateral list of
degrees;

Non-legal bilateral and
multilateral
agreements;

‘De facto’ automatic
recognition.

Automatic recognition
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Implementing Automatic Recognition

Figure 2.15: Scorecard indicator n°5: System level (automatic) recognition for academic purposes, 2022/2023
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Challenges to Automatic recognition

Resistance within HEIs
Confusion between recognition and
admission

Lack of a shared
understanding of the
notion of Automatic
Recognition

Diverse decision-making processes across MS:
autonomy of HEls in most MS

Limited use of learning
agreements ensuring
automatic recognition of
learning periods abroad
among institutions
(beyond Erasmus+)

Lack of systematic monitoring of
recognition decision — difficulties to
ensure consistency

European Commission, 2022



Issues

Division of competence between national and institutional level

Recognition ‘discourse’ disconnected at institutional level (lack of training, misconceptions, reliance
on ‘prestige’ etc)

Poor writing of learning outcomes

Confusing access and admission

Improper information provision

Lack of data on recognition decisions = QA of recognition lacks evidence base

Domestication in the European environment may pressure up expectations from other parts of the
world = added value of voluntary certification, cooperation projects etc

Recognition of ECTS



Main topics

Optimizing the potential of digital technology; impact of digital transition on higher educatior
in the EHEA, including Al, and with regard to the key commitments and the use of Bologna
Process tools.

* Including digital means to countering education fraud, thus, contribute to fostering ethic
transparency, and integrity in education.

Recognition of alternative pathways.

Achieving automatic recognition.

Establishing the distribution of work and responsibilities among the competent institutions
that have the right knowledge and capacity to carry out recognition procedures.

Ensuring fair recognition of qualifications held by refugees.

Establishing the legal framework to allow the implementation of the LRC and synergies with
the Global convention on Recognition of qualifications and second generation.



Short cycle

Paris Communique (2018):

In many of our systems, ECTS-based short cycle qualifications play an increasingly
important role in preparing students for employment and further studies as well

in improving social cohesion by facilitating access for many who would otherwise
not have considered higher education. We are therefore including short-cycle

qualifications as a stand-alone qualification within the overarching framework of
qualifications of the EHEA (QF-EHEA). Each country can decide whether and how
to integrate short cycle qualifications within its own national framework.



Short cycle

Figure 2.4: Presence of short-cycle programmes considered as part of higher education, 2022/2023
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Short cycle — main topics

Part of HE or not/differences to non-
HE programmes at level 5 ISCED
Articulation with HE (level 6) + the
extent to which it can be recognized
at (combined with) level 6

Quality assurance and funding
Student support systems (in
consideration of the profile of
learners)

Political context, trends and traditions

s

¢

Diweraity & cohérence
ACTTEES Prowesion

Programme design &
dedivery requiremants

Financial policy levers
K steering

System-live|

information & -;1m~r|nﬁ

Evaluation and quality
Framework conditions assuTANCE
VET HE VET HE
Control Flaxibility Compliance Enhancament

Regulating miarkst
entry of new provision

Cuality assorance of
Exiuting provision

Rish-hased qualiny
manto rinﬂ

Filborw -uip aned gualkity

enhancemant

4

.

Pedagogical enhancement
and innovation

Definition of
prifessional standurds

Nateonal or regional
Fupport structures

Targetod funding &
rewarding encelience

Ressarch on “what
wierk ™

Outputs and outcomes




Recognition of prior learning
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Accessing the first cycle is possible based
on RPL inall HEls

Accessng the first cycle is possible based

on BPL in some HEls

RPL can contribute 1o the fulfiment of first
cycle study programmes in all HEls

RPL can contnbute to the fulfiimant of first-
cycle sludy programmes in same HEls

| NoRPL

Source: BFUG data collection.
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Examples and challenges

Policies: Scotland (higher education institutions as credit assessment bodies) and Korea
(academic credit banking system)

Percentages: Italy — 12 ECTS, Germany, Switzerland, Poland — 50%, Hungary — 66%, Lithuania —
75%, Norway — at least 60 ECTS not recognized

Challenges:

* Lack of referencing to common framework (NQF)
e Students: poor counselling, costs

» Staff: lack of training, lack of trust

* System-level: validity, reliability, quality assurance (common guidance in EQF)



Micro-credentials

European principles for the design and issuance of micro-credentials:

Quality

Transparency

Relevance

Validity of assessment
Learning pathways
Recognition

Portability
Learner-centredness
Authenticity

Information and guidance

Modulesfcaurss unita part of degree
grogrammes [slso online)

Postgraduate
aducation

Special purpase and supplemental
awards, supplemental additional courses

Pastgradiate
LLL

programmes

Madules/eourss units part
of & degres programimes
[also standalone)

Spacialisation
courdes

Informal

learnimg

Cradit
qualification certification

Digital
credentials Badpes




Key commitment 3

Promote a quality culture in higher education, fostered by fit-for-purpose quality assurance processes in
line with the Standards and Guidelines for Quality Assurance in the European Higher Education Area

(ESG).
Tools: ESG, European Approach for the QA of Joint Programmes

Topics: Cross-border QA, QA of TNE, Stakeholders involvement, Digitalisation, QA of European University
Alliances, enhancement-oriented QA etc



Waves of internationalisation in Europe
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General trends

» Different students
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» Different students
* Different skills

Proportion of emploved individuals vounger than 335 with higher education repotting 1o be unable to choose
or change “the sequence of nsks™ mnd “how 1o do the work™ (upper secondiry education = 1)

General trends
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General trends

Different students
Different skills

Diffuse national regulation: combining
deregulation with increasing regulation,
depending on topics

Risk of homogenisation/’catch-up’
syndrome

Populist drives — back to showing the value



Internationalisation trends

* No more giants

o -

s } -

et it SR LD
o = ]

- e ] . e

201516 - 201818

2007/08 - 2010/11

Glass, 2024



Internationalisation trends

* No more giants
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* No more giants

* Know thy neighbours
* Still about the rich

students and staff in participating in infernational mobility, 207272023

Internationalisation trends

Figure 2, Distribution of incoming international students by origin countries’ income leve] (2022)
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Internationalisation trends

No more giants
Figure 6.2: Outward degree and credit mobility of graduales, by country of origin and level of educational

a*

'EHH!EEE’B!E

* Know thy neighbours attainment, 202012021, (%)
* Still about the rich 100
)
* |n upper levels and westwards "
(!
60
Figure 6.6 Extent of balance In degres mobility flows within and outside the EHEA, ISCED 5-8, 202072021 '
X = Bafsnce j i
r ] -
* o - |
" ND e l—— o 9}
L L
. x ] . .
5 A= “ tre i uLEIIELHHFIHLT!H.HEEH!EAT{\‘HITHEE.HHEHHHHHHH“HHHEHHJI.IIHI.II-IITI!B&
< " " wo K " EL
B " - P [ i1scens [ 1scep7 [ 1SCEDS - ISCED 58
=y ! ] -
i e e s i
2 ol £
; : ’
E = L Ll oEE g
5 : = S i BFUG, 2024
L] Eliid 151 ] T 8 0E Tm .;
= e NO® FTe &
1 "a o pE* 6L
Fis &BE
; 3 -'.lﬂ W
L
TRe o
n.m .} ] 44 .1‘.[4 437 (o1 ] a'z [T ne [+1.] 10

X = Balance



European developments in mobility

Erasmus Exchange Mobility, incl. Intensive Programmes

I ‘l\ I-
il

Networked programmes: mobility windows

| N

Erasmus Mundus Joint Degrees, embedded mobility of staff and students

=S

Erasmus+ Strategic Partnerships, Knowledge Alliances, Capacity Building

European Universities initiative

EADTU



Barriers as seen by students

Financial situation

Study programs / curriculum not being designed to facilitate mobility
Foar of non-recognition of credits/dipioma after retuming from mobility
Baing employed or otherwiss committed in home country

Faar of administrative burden

Lack of transparoncy and access 1o necessary information

Taking care of children | dependants

Dizablities or chronlc ilinessas

Language barriers

Visa issues or other fravel restrictions

Fear of living in a differant cultural space

Lack of intorest

Faar of recalving lesser-quality education abroad /
lacking good cholces of where to study abroad

31.43%
28.57%
28.57%
14.29%
11.43%
11.43%

2.86%

ESU, 2024

88.57%
54.29%
48.57%
42.86%
42.86%
42.86%



Internationalisation and mobility

Initial priority for physical mobility:

Leuven 2009 target — 20% of mobile students by 2020. Mobile students were defined as having received at

least 15 ECTS abroad.
2012 Bucharest Communique — Action plan for mobility adopted by ministers

2027 — New action plan

Rome Communique (2020):

We further commit to enabling all learners to acquire international and intercultural competences through
internationalisation of the curricula or participation in innovative international environments in their home
institutions, and to experience some form of mobility, whether in physical, digitally enhanced (virtual) or

blended formats.



EHEA tools

* QA of internationalization activities; quality as purposeful and transformative; quality culture as both
structural and cultural changes;
» ECTS Users’ Guide: structural and functional role of learning outcomes
» Learning outcomes for international engagement? How to recognize and valorise them? How to
assess them?
* Assessment sends the signal to students and counselling gives the arena
» new: enhanced use for LLL, VET, alternative providers?
» Fixing ECTS credit recognition issues for all mobile students
* European Approach for the QA of Joint Programmes
* Links with the European Degree



The balancing acts

Extents of hybridization, adaptive pedagogy, coherent

combination

Right to err versus standards

Risks of commodification
Multilingualism

System-level factors, cultural factors, pedagogy viewpoints

Meaningful approaches and active choice of rationales

Approach at
Institutional Lewal

Acaivity

Clurcomes

Raticnales

Process

At heame

Abroad {cross-barder)

Knight, 2004

Dieacription

Internationafization is described in terms of activicies such as
wcudy abroad, esirrieulem and seademie pragrams, ingtoelanal
fimkages and networks, develapment projects, and branch
CRMpULES:

Internanonalzation is presented in the form of desred
outcomes sich as student tl:l'mpzl'.enl:l::., imcreased Fmﬂl\e,
more MErnAnonal EErasments, and partners oF projects:

Invernationalizatian |s described with respect to the primary
motivatom or ratiorales. driving it This can include acadamic
smndards, income generation, culberal diversicy, and student
nnd soaff development

frtmrpationofization is considsred o be a procass whern an
mtarnational dimension B integraced into teaching, learming.
wrd service funcrions of the insttuticn

Internationalioaticn s inesrpreted to be the creation of 2
culoure or climate on mpn that promates and SUppoTTS
intermtlenalirercubriral undersmnding and focuses on
enmpus-beed activities

Internationalization is ceen s the cross-border delivery of
sdurazion 1o other countries through a varisey of delivery
muodes [face to fEce, diamnce, elemming) and through different
sdministrative arrangements (franchises, owinning, Branckh
CAMpLISes, e,

Rationales

Existing—MNational and Insticutional Levels Combined

Social/cultural

Political

Ecanamic

Academic

Level

Mational cultural dentity

Intercultural understanding
Citizenship development

Social and community development
Foreign policy

Mational security

Technical assistance

Peace and mutual understanding
Mational identity

Regional identicy

Economic growth and competitiveness
Labour market

Financial incentives

International dimension to research and teaching
Extension of academic horizon
Institution bullding

Profile and status

Enhancement of quality

Internaticnal academic standards

Of Emerging Importance—
Mational and Institutional Levels Separated

Mational

Instituticnal

Human resources develspment
Strategic alliances

Commercial trade

Mation building

Social/cultural develapment
International branding and profile
Income generation

Student and stafl development
Strategic alliances

Knowledge production




Some final (initial) thoughts

» Establishing tiered partnership frameworks (strategic, priority, primary) and innovation networks

« Mapping complementary capabilities: identifying where each institution's strengths address partner
weaknesses

* Cross-implementation of technical, comparability tools keep the locus in times of change

» Higher need for leadership training (educational leadership, system change, VOCU)

* Links with industry beyond the academic jargon

» New offerings (e.g. MCs) are complementary so far rather than disruptive

Biggest challenge in my opinion: maintaining relevance, credibility of qualifications, meaningful interaction etc in
the age of Al =2 BP still to act on it, with some initial commitments in 2024
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The Bologna Process —
Principles, Key Commitments
and Tools

Horia-Serban Onita
Head of the EHEA Secretariat

oth of December 2025
Online TAM - Kyrgyzstan



